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INTRODUCTION
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Anonymous

The calling for a person to become a teacher is a noblecaihés a challenging task but a

most fulfilling one It is an opportunity to make a valuable contribution to society in a vital

way ¢ by guiding, protecting, developing and inspiring the futuitezens. The quality of the

teachers contributes to the quality of the citizens and the value of the society as a whole.

The South African National Department of Basic Education refers to every child as a
Gy FGA2yE aasSdé o | 25 rebtivgos fiésBouldles ofiihe acheR a LJ2 v 3
to nurture, develop, treasure and unlock this great wealth of the nation?
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learning mediator;

interpreter and designer of learning programmes and materials;
leader, administrator and manager;

scholar, researcher and lifelong learner;

community, citizenship and pastoral role (rateodel);

assessor; and

learning area/subject/discipline/phase specialist.

= =4 4 -4 48 a8 -9

This book is a handbook for teachers to inform, guide, equip and inspire them irraheir

as assessor so that they can completely fulfil this role and excel inFar so many
individuals,assessment drives learning and so, it can also direct teaching. In the words of
Stephen Coveyin his bookThe Severdabits of Highly EffectivBeoplefirst published in
1990y a0 S3IAAY ¢ A G K The EhSpte yich follow pfesentasndw way torpla
design, implement, administer and evaluate assessment so as to strengthen teaching
LIN} OG4AOS IyR SYyKIyOS fSIFENYSNARQ fSIENyAy3Io

"How much do students really love to learn, to persist, to passionately attach a problem
2NJ I GFalK X (2 pediddakexpiodevas toxsthrt anevd A NJ LINJA
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Let us assss such things."
Dr Grant Wigging1990)




CHAPTER 1
Understanding & Designing Assessment
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Educational assessment involves measuring the

| performance of learnerswhich, in the classroom, is

' ll the extent of learning in these individuals. There are a

lot of terms used to describe educational assessment
like normreferenced, criteriorreferenced, self

referenced, outcomesbased, standardbased, test-based, tastased, schodbased,

formal, informal, internal, external, continuous, findgrmative, summative, diagnostic,

baseline, teacheassessed, peaassessedselfassessed, groupssessed etcThis chapter

provides an explanation ahese terms.

A. Types of Assessment

There are three main types of assessment (and this duatsonly apply to educational
assessment):

Assessment can be nonmeferenced.

Normreferenced assessment issed to establish a rank order of learners in terms of their
achievement.The performance otachlearner is then assessed relative to others in the
IANRdzL 61 Of Faa 2NJ INI RS 2 NJ & Srheldd n@ak Ke2ndibyy @ ¢ K
learners will bebelow this levellf the mean standard one year is 50% and another year it is

60%, then a learner in the first case scoring 50% is average but in the second case-is below
average Normreferencedassessment
with large groups of learners ofter
results in he welll Y26y Wo ¢
of results as shown in Figure 1

Figure 1

As we are measuring $h f S|
performance against a parti@ar norm
and we establish this nornfrom the
achievement ofgroups of larners of

Number of learners
D>

Mark/Score




the same age or gradégarners are compared withne anotherand improvement for one
learner means moving up the rank order at the expense of other learners in the ghsup.
these norms may only be evideafter assessment, the learner is not aware of what is
W o62@3S GKS y 2 NYQarazglldcted. Thé fofm isiniostlyndtl Befirdzl ar &
described and so it is unknown to the learner and the parentdNormreferenced
assessment is most often associated with traditional examinations but smefemencing can

be used when testing anything that can tested. What makes it norreferencing, is that
the standard that is tested against comes from the group rather than a more stable source.
Norm-referenced assessmertnly reallymakes sense when selection is the purpose and
there are only a number of plas to be filled by the highest achieving learners. For other
purposes, it can be uninformative, misunderstood awendemotivating.

Assessment can be criteriereferenced.

Criterionreferenced assessment is also known as standbeded assessmenCriterion
based assessment measures led Qerformance againsta precise, predetermined and
establishedstandard. Learners are not compared to each other at all that isimportant
Ada GKS £ SINYySNRa LISNF 2 NIWhsstanSardds2d¥findd Mybtdtia G 2
which are clealy described making criterioreferenced assessment transparent to the
learner and the parentslf the
Figure 2 assessment is used tetermine
who doesor does not meet the
standard, the the curve can
look like Figure 2But of course,
if the assessmentjespite being
criterion-referenced has many
defined levels and many criteria,
the curve can also look likéat

Number of learners

Standard
The challenge with criteriomeferenced assessment is that the criteria need to be well
conceived and clearly and unambiguously written. When this is the case, criterion
referenced assessment is more useful that neeferenced assessment as it focuses on
what the learner needs to achieve and in so doing provides a blueprint to success for the
learner.

Assessment can be salferenced.

Selfreferenced assessment &s it sounds; performance is measured against the self. In
other words, in assessing the learner we are measuring their present performance against
their past performances. We are only considering that single learner and assessing their
individual andpersonal progressThis is particularly effective when the learner is also the
assessor and when they are setting their own learning targets.
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These types of assessment are not mutually exclusive. A teacher may use all three types,
e.g.all S| O K& /N &direferencing informallyin the classroonto motivate learners.

While thereis a shift from normreferencing to criteriorreferencing, norrreferencing is

still used when ranking and selection are involved.

Thee are many otheterms which are used to refeto the type (also known agkinds or
modes)of assessmentiere are a few of these with explanat®n

Informal & Formal Assessment

Formality is often used as a means of distinguishing between types of assessment. Formal
refers to planned andstructured assessments conducted under controlled conditions to
ensure that the learner is producing their own individual evidence of learning. Formal
assessments are mostly used to compile scores or marks which are recorded and used for
reporting and progression andpromotion. ’

1

Informal assessment maye unplanned or
planned but these are casualgonducted
opportunities in the classrooro gauge learner =
progress. Informal assessments may result —,
non-recorded observations and notes and/c=
recorded observations, noge scores or mark

which are not WountedQin any way towards =
learner progression or promotion. —

= = \ Ve
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Internal & External Assessment

Internal assessment is that which is planned, designed, developed and implemented within
the particular school or learning envitment (it is a schoebased assessmentJhe teacher

is actively involved in the creation of the assessment task or strategy. External assessment is
that which is initiated, devised, directed and-oadinated by the overseeing educational
authority or depatment of this authority. The teacher, in this case, merely conducts
manages the assessment task or strategy.

Continuous & Final Assessment

Assessment can ben-going throughout the duration of a school term and year or it can be

a onceoff activity eiter at the end of a term or year. The first is continuous assessment and
is more likely to be varied and wgdhced, particularly for learners. The second is final
assessment and may be more stressful for learners and provide less opportunity for
improvement and chances to succeed. While continuous assessment is generally favoured
for its educational benefits, it is best suited for longer cosree topics of study. Final
assessments may be suitable for short modules or topics.




Testbased & TastbasedAssessment

Assessments need not be traditional tests or written
examinations (known as teflased assessment) but
may rather cansist of tasks such as presentations,
performances, submission of a portfolio or products like
written essays, reports, postergharts, models, and

projects.

Schoolbased, Practial and Endof-Year Assessments

Schoolbased assessment is assessment conducted over the course of the year within the
school environment resulting in accumulated marks or scores to measure learner
achieement. Practical assessments are a part of schased assessmerit particular
subjects where the demonstration of subjegpecific skills is required e.g. Visual Arts, Dance
Studiesand Information Technology. The aim of schbaised assessment is tos&ss those
skillsthat are not possible to assess in a traditional written test or examination-c&ydar
assessments are traditional written tests or examinations, either internal or external, to
provide a reliable measure of learner achievement in thiéerent subjects offered in a
particular grade or year.

Assessmenhas alwaydeenan important part of the teaching processt is the process by
which the teacher evaluatethe learner in order to establish whether thegrcproceed to

the following class or grade. While assessment is an important component of teaching it is
also amost important part of the learning process. Assessment does not only measure what
the learner has achieved but helps the learner improve theirreng and achieve more.

B. Assessment for Learning
What is Assessmerfor Learning?

t NEFS&aa2NI tldzZ . f1 012 9 YisNkdbrdzamtl higN@irerSeatan2 NJ I {
1995 defines this asassessmenfor learning isany assessment for whicthe first priority
Ay AGa RSaAA3IY YyR LINIOGAOS Aa (2 aSNBS GKS L

Assessment is not simply a process of checking what learners have learnt but rather a
powerful means of directing teaching and improving learning indlassroom. In planning a
learning topic or unit, the teacher needs to integrate their assessment strategy with their
teaching or lesson plan to maximise the development of understanding in their learners.
While informal assessment is usualtpntinuous formal assessments should also be




conductedbefore the learning activityduring the learning activity andafter the learning
activity.

The Assessment Reform Group is a voluntary group of resear@helsding Professor Paul
Black)which was set up in 198mitially as the Policy Task Group on Assessment by the
British Educational Research Association (BERA) and funded by the Nuffield Foundation. The
group was tasked with ensuring that assessment policy and practice at all ilevieés U.K.

takes account ofrelevant assessment research evidence.il/the Assessment Reform
Group targets policy makers in government and their agencies, ARG works extensively with
teachers, teacher organisations and local education authority staff, have conducted
significant prgects over the years and published numerous booklets and books to advance
understanding of assessment. The Assessment Reform Group of 2002 produced the
following 10 researckbased princifes to guide classroom practice:

Assessmenifor learning should:

1 - be part of effective planning of teaching and learning;

2 - focus on how learners learn;

3 - be recognised as central to classroom practice;

4 - be regarded as a key professional skill for teachers

5 - be constructive because assessment hasmotional impact;
6 - enhance learner motivation;

7 - promote commitment to learning targets and a shargwtlerstanding of the criteria by
which they are assessed,;

8 - ensure that learners know how to improve;
9-developt YR Sy O2dzNJ 3S (GKS tassesdaed;ama OF LI OAGe T2

10- recognise the full range of all achievements of all learners.

Another proponent of Assessmefdr Learning iDr. Grant Wiggins of Authentic Education
in Hopewell New Jersey, U.S.A. Haighly regarded for his work in curriculum design and
assessmentreformndLINR LI2 ASa (GKA& Fa GKS aaSaazNrna Yl

GFraasSaa oKIFG &2dz @It dzSs @It dzS 6KI G
Grant Wiggins (2005)




Thusassessmenof valueA a X

for learning- the first priority inits design and practice is to serve the purpose of promoting
f SINYSNEQ SIFNYyAy3

integrated - it does not only happen at the end of a learning period but it is embedded in
the learning process

authentic - it aims to assess knowledge, skills, values atitbdes in contexts that closely
resemble the actual redife situations in which that knowledge, and those skills, values and
attitudes are useq

criterion-referenced- these criteria are clear and understood by both learner and teacher
before the learing activity takes placetherefore it is transparent and accountable

Such assessment practice requires careful and astute deseisadimg on the part of the
teacher in the planning and design of the assessment strafBiggse decisions concerning
assesment are:

WHY are we assessifilg

What is thepurposeX o6 aSf Ay ST F2NXIF GAGPSST adzyyYl 4A@SK

WHEN are we assessifg

What is thetiming X  L-Bé#ing, midlearning, posiearning?

WHAT are we assessifig

What are oudearningtargetsX |y 26t SR3IST aiAffaszx FGOAGdzRSaA

HOW are we assessiffg

WhatmethodsX G SI OKSNE &aSf ¥ LISSNE 3INERdzLK
WhattechniquesX (1 Sa G 3> 20 aS NIFormahce jask, ciedtdd pradaetizS > LIS

Whattools X YSY2N} yRdzYz FySOR2{GFf NBO2NRI OKSOf
analyticrubric, holistic rubric?




C. Timing of Assessment

1. PreLearning Assessment

An effective teachematches their teaching practice with the knowledge, skills, attitudes and
values that their learners bring to the classroam

Assessing before learning commences provides the following opportunities:

for the teacher, to ¢

T RSGSN¥YAYS tSINYSNEQ olaStAyS (y2¢ftSRAST
T NBOSIf fSIFENYSNARQ YAao: \ /x |
1 guide and facilitatédesson planning for the

particular class of learners; Pl

-

for the learner; to ¢

9 create anticipation of what is to come;
1 inspire interest; and
1 generate enthusiasm.

ldaSaaAay3a oST2NB (Sl OKAyYy3 & éndNXisingkhalgngd;, tha S OK
background influences and prior experiences, their abilities, learning styles, multiple intelligences,
motivations, behaviours, interests, talents, likes, dislikes and attitudes, their feelings and emotions.

Data collected by the teacher through thisegearning assessment identifies the entry point for new
information for each learner and allows the teacher to strategically customise their teaching practice
for the particular group of learners. From these results, the teacher can set their learngastar
devise appropriate teaching activities and selestwell agprepare ideal learning materials.

It is very important to remember that any marks recorded for-fg@rning assessment should not be
used summatively.

2. Mid-Learning Assessment

An effectve teacherbuilds assessment into the teaching process so that it supports and enhances
learning rather than just documenting learning. Classroom assessment is a powerful tool defining
what learners learn and value, communicating learning priorities aadner expectations.

Assessing during teaching and learning provides the following opportunities:
for the teacher to ¢

T 3 dz3S ¢ SgoNgpdEs 2V




1 identify learner misconceptions and special needs; and
9 adapt teaching practice to correct and address these needs to improve the learning
experience;

for the learner, to ¢

1 receive detailed feedback on progress;

9 facilitate selfmonitoring of progress;

1 encourage metaognition (as learners think about tmebwn learning and how to
improve it); and motivate for success.

Data collected by the teacher through this mégrning assessment can be used to make optimal
teacher decisions concerning the delivery of instruction: the pace, the amount, the levifiaflty,

the flow, the relevance; the configuration of learner groups and maintaining positive learner
attention, interest and behaviour. Teachers can adjust their lesson planning, to redirect their
teaching practice to meet their learners specific neadd optimise their learning experience.

Again, it is very important to remember that any marks recorded forleedning assessment should
not be used summatively unless this was the explicit purpose.

3. PostLearning Assessment

An effective teacherchooses assessment methods, techniques and toolghich match their
teachingpracticein order to measure achievement on their learning targets

Assessing after learning is completed provides the following opportunities:
for the teacher to ¢

1 establish theextent and depth of learner knowledge and understanding;

9 record and report summatively on learner achievement;

1 evaluate the success of the teaching practice; and
in so doing,

1 inform on future teaching practice;

for the learner, to ¢

9 build confidence in their competence;
1 reinforce positive seléfficacy; and
1 develop intrinsic motivation.

Summative assessments must judge learner achievement through representative sampling, optimal
number and length of assessments and suitable pregameof the learners for the assessment in
order to be fair and accurate. This is vital as results of these assessments have important
consequences for learners because they affect their term marks, grade promotion, placement in
classes, choice of subje@sd the conferring of honours and awards.




D. Purposes of Assessment

1. Baseline Assessment

Baseline assessmeestablishes what knowledge and understanding the learner already
hasand identifies the starting point of new learning for each learner.

It is nearlyalways timed as are-learning assessment and the data gathered is used by the
teacher to design and plan their instruction for their particular group of learners. The results
of a baseline assessment may or may not be shared with the learnersramkeer used
summatively in a term or year mark. These results @uenarily for the teacher and are
used before they plan their lessons to direct their teaching practicé&/eltdesigned
baseline assessments can create excitement and anticipation in éneeles for what lies
ahead and can build an environment that stimulates learner interest and motivation.

2. FormativeAssessment

Formative assessmentassessment that is embeddec
in the learning process The teacher uses the
assessment as a learningtiaity and as a result of
completing the assessment, the learners ge
knowledge and understandingThe results of a 7

formative assessment should not be used summativ- ———— &_Q?, ~ /
unless it may be a repeated assessment specifically— —

asummative purpose.

2.1 Diagnostic Assessment

Diagnostic assessment is a specific kind of formative assessment. A diagnostic assessment
reveals specific misconceptions that learners may have formed either from their prior
learning experiences or from the teaching and learnindaso Diagnostic assessment can

Ffa2 ARSYydGAFTe | fSIFENYySNDa aiNBy3dKemnihgyR 6SI
assessment and the data gathered is shared with the learner to provide valuable feedback

on their present knowledgeunderstanding andearning progress. Diagnostic assessment

can play an important role in developing metagnition¢ helping learners understand how

they learn and what they need to learn more effectively. This engages learners in their own
learningg they become more actev participants and take more responsibility for their own

learning.

10



2.2 Developmental Assessment

Developmental assessment isnather specific kind of formative assessment. A
developmental assessmeektends a learner along a learning patfthe learnersimply by

participating in and completing the assessment, gains knowledge and understasmiileg

alsomaking progress in learning. It is almost always used asdalearning assessment and

the data gathered is shared with the learner to provide valuable feedback on their advances

AY tSIENYyAy3ad 5S@St2LIWSyialt FaasSaavySyid Ol y L
selfefficacy (their belief in theiown ability to succeed). This can result in improved
motivation. Motivation can be defined as the extent to which a learner is involved in trying

to learn. A motivated learner is an active participant in their own learning process and takes
responsibility for impovingtheir learning.

2.3 Formative¢ Consolidative Assessment

Consolidative assessment i@ aspecific kind of formative assessment. A consolidative
FaasSaaySyid KlFra GKS RANBOGSR LidzN132asS 2F O2
understanding. It provides an opportunity, through the assessmérg, YSNHS G(GKS f S|
new learning with their prior €arningand to bring together the strands of new learning to

create a solid and cohesive understanding. It is almost always usednad-laarning
assessment and the data gathered is shared with the learner to provide valuable feedback

to reinforce the searity, strength and depth of their learning. Consolidative assessment can

play a powerful role in building setbnfidence in learners and attributing value to what

they have learnt.

3. Summative Assessment

Summativeassessments assessmentf learning.It establishes what has been learnt by
each learner and the extent of this learning.

L s )
It is typically conducted at the end of a learning topic ¢ ., — &
=3)

programme but shouléctuallybe constructed right at the start____ —
when the teacher designs and plans the leagniactivities. It
should bebased on the planned learning targetsut it may still

be modified through the learning process as the teacher u
the formative assessment results to redirect their teachir g
Summative assessments certify the learning achieaed the U_ =V 7/
results are used to produce term marks and year marks ? ~
grade promotion, placement in classes and the conferring
honours and awards. l

11



E. What to Assess - Learning Targets

The starting point of designing any assessment stratetyyigentify the learning targets A
learning target is defined as a description of performance that includes what learners should
know and be able to do and includes some aspects of the criteria to be used to judge the
performance. The clarity of the learning targetstermines the success of assessment
clear, specific and valued learning targets are essential for effective classroom assessment.

As a rough guideline, a teacher should select about 1 to 3 learning targets per lesson, 8 to 12
learning targets per unitrotopic and 40 to 60 learning targets per year.

There are five different types of learning targets.

1. Knowledge & Simple Understanding Learning Targets
This learning target focuses @rhat the learner knows and simply understands

All learning in a subg@ is built on a basic foundation of knowledge. This knowing may be
demonstrated through recall of facts or through simple understanding of information.
Simple understanding refers to the ability to make sense out of something.

The factual knowledge is theasic elements of the subjectthe terminology, the symbols
and signs; and their detailsevents, locations, dates, persons and sources of information.
The verbs that can identify it are: remember; recall; recognise; identify; retrieve; name;
select; sate; define

Simple understanding is low@rder thinking skills of comprehension and application. It
involves knowing the interelationships between the basic elements that enables them to
function together e.g. classifications; categories; principlesnegalisations; theories,
models and structures. The verbs that can identify it are: illustrate; represent; translate;
select; conduct; use; classify; distinguish; compare; contrast; summarise; explain

The teacher needs to clearly define what specificvideolge he or she wants the learner to
acquire.

2. Reasoning & Deep Understanding Learning Targets

This learning target focuses dmow the learner uses what they know and understand to
creatively solve problems in new and novel situations

Reasoning is themental manipulation of knowledge. It is the use of knowledge to engage in
creative and critical thinking. Deep understanding refers to a further degree of

12



understanding whereby knowledge or information can be used in new ways to explain
relationships andin problemsolving. It involves higherder thinking skills of analysis,
synthesis and evaluation.

Identifying verbs are: compare; relate; analyse; differentiate; organise; attribute;
discriminate; distinguish; deconstruct; evaluate; create; infer; iotet; deduce; develop;
synthesise; justify; evaluate

3. Skill Learning Targets
This learning target focuses @arhat the learner can do, demonstrate or perform

It is concerned with capacity to perform or use strategies within the subject. These can be
subject or fieldspecific skills, communication skills, presentation skills and psychomotor
skills. General learner performance of reading, writing, speaking, listeningnfaar skills,
gross motor actions, complex athletic skills are common to all stgfaut each subject also

has a set of specific skills needed to execute required activities in that subject

4. Product Learning Targets
This learning target focuses time physical evidence of learning that the learner produces

Product learning targetare completed works which have been developed by the learner
e.g. artworks, papers, reports, essays, posters, projects, portfolios, models and videos.
These targets emphasise the ability of the learner to use their skills to create tangible
products whichexist independently of their performance as the producer and providing
concrete evidence of their proficiency.

5. DispositionalLearning Targets

This learning target focuses on thisposition oraffective domaing the f S I N3ftBuNg, &
values, interess, feelings, motivation, academic setioncepts and citizenshighat are
displayedn the classroom.

These contribute to individual sedfsteem and affect group and interpersonal relationships
that create the classroom environment. Positive affective i@ay targets create purposeful
engagement to learn and are essential in creating an environment for successful teaching
and learning.The clarity of the learning targets determines the success of assessment
clear, specific and valued learning targets essential for effective classroom assessment.

13



F. Assessment Techniques

1. TESTS

A test is a formal assessment usually performed by a learner as ammepaper activity
although it may be administered orally or via new technology clicker systems. Tests may be
of two different types: selectedesponse or constructedesponse.

1.1 SelectedResponselests

Selectedresponse tests are often referred to as otijge tests. This is not true. Despite the
fact that they have a correct and an incorrect answer and are impartially scored, the
wording of the questions and optional answers may reflective the subjectivity of the
writer/creator.

Selectedresponse testsan be:

1 Multiple-choice
1 Matching
1 True or False

Multiple-choice Test Items

A multiplechoice item consists of three parts: a stem (a question or a statement); a key (the
correct option or answer) and several distrai (incorrect options or answers). Eatém
should be short, clear, verbally uncomplicated and test a single idea.

Some guidelineg

1 ensure that the stem is worded positivelyf this cannot be avoided, capitalise
and or underline the negative word e.g. which of the following is NOT a catise ¥
test only one idea in each item

use 3 to 5 options arranged vertically below the sfem

all options should be plausible and homogeneous

all options should be of similar length and use similar grammatical;form

all options should be ordered logibalalphabetically or numerically) and vertically
avoidAll of the Abovébr Wone of the abov® 2 LJI A 2 YV &

avoid any repeating pattern of correct answers (e.g. alwag€option);

avoid verbal clues and specific determiners &HQHNQ%heQ

include common errors and miscondgms in the distracter optionsand

ensure that the items are not interdependegtavoid information in one item
providing the answer to another

= =4 =4 4 -4 4 4 -5 9 -9
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Matching Test Items

This consists of two lists of words, phrases or insag@led stems and responses. Learners
review the stem list and match each stem with the correct word, phrase or image from the
response list.

Some guidelineg

generally, stems should contain more words in the phrases than the responses
there should bemore options in the response list than in the stem;list

all responses should be plausible and homogengous

all responses should be of similar length to each other and grammatically similar
all responses should be logically orderedd

avoid verbal ales and specific determiners e §QHNQtheQ

= =4 =4 A4 -4 -

True or False Test Iltems

These items are usually a declarative statement which learners must judge as true or false.
As these items have only two optional answers, they are less reliable than sxheated
response items due to the high possibility of guessing. These items may seem quicker to
prepare but more care must be taken with the accuracy of the wording to prevent any
ambiguities.

Some guidelineg

statements must be completely true or compaéy false
statements must be clear and simple and relatively short
include similar numbers of true and false statements
avoid negatives and double negativesd

avoid absolutes lik&lway<and HeverQ

= =4 4 -4 A

Generally, a Selecteldesponse Test used withMarking Memorandum is favoured when
assessing Knowledge & Simple Understanding Learning Targets.

1.2 ConstructedResponselests

The simplest Constructe@esponse Test Items are Hillthe-Blank items. These usually take

the form of an incompletestatement and the learner is required to fill in a missing word or
phrase. These items need to be carefully worded to avoid ambiguity. They have limited use
as they tend to test only Knowledge & Simple Understanding Learning Targets like most
SelectedRespnse test items.
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Short ConstructedResponse items are defined as those which are designed to take about 5
minutes to answer and require approximately 8 lines of writing to respond. These provide
more opportunity for the learner to demonstrate their undeasiding but still tend to focus

on lowerorder thinking.

Extended ConstructeResponse items are a little more advanced and involve learners
writing paragraphs which may take 10 to 15 minutes.

Essay Question items are the most complex and provide thedeavith the most freedom
to respond. Howeverthese items must be very wellesigned so that the learner
understands exactly what is expected of them. A weltten essay question should specify
clearly how the learner should respond, indicate the valod weight of the questiophow

it will be scored and emphasise higkmder thinking.

ConstructedResponse items are more difficult to mark as they require assessment tools like
an openended marking memoranda or rubrics but they provide greater opportued to
assess Reasoning & Deep Understanding Learning Targets.

2. OBSERVATIOAs an assessment technique

Teacher observation is one of the most effective assessment techniques because the
teacher collects data while the learner engages in the learnitiyitgc With experience,
GSFOKSNA RS@St2L) 1SSy ©@Aadzrt> FdzRAG2NE | yR
academic abilities, skills, strengths, weaknesses, needs, behaviours, social interactions,
health, emotions, attitudes, values and motivatio

Observation is mostly used as an informal assessment technique but with formal recording
via AnecdotalRecord Sheets, it is a valuable assessment technique for the teacher. It has
also mainly been used with younger learners but has potential to assishers of older
learners particularly in assessing thespositional.earning Targets.

There are a number of different types of observation techniques.

2.1 LearnerFocused Observation

This involves focusingn a particular child and collecting observable data for later analysis.
It usually has a specific purposeltod 8 Saa | ySg 2 NJ ddidN@® dofaS Y¢ OK
target-child observation Observations can highligh& learneiQ dterests and preferences;
levels of cognitive and social development; skills and accomplishments; pergosnadit
temperament.
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2.2 Time-Focused Observation

This involves loservationghat are made over a giveor specifiedoeriod of time This is also

referred to asime-samplingobservation Within the specified time period, all observations

of behavioursof all learnersare recorded for later analysi©Observations can highlight

f SFNYSNEQ aiAtta YR STFAOASYOASaA Ay OF NNEAY
with others in quantity and quality.

2.3EventFocused Observation

This involves observations mader all learners ba t* L._Q} LALU”J
particular behaviour or eventlt is also known ac_f —O~ R\‘V ’ :
event-samplingobservation In this caseall aspects of 3
a specific event arerecorded for each individual *.D?\)“
learner or a group of learners. It focuses on tl
presence or frequency of a particular behaviour ai
generally also has a very specific purpose.

|
—— 3 \
~ (1 N\f.
L ;
-8
‘7—_‘.'?‘ N

Most uses of observation as an assessment technique can also be oalteative
observationif the details are recorded in a recital of facts to form a composition or story.
Narrative observations the most popular, oldest, and most informative method to record
observation of learners. It describes what happens, how, where and vilfeppened in a
factual objective manner. It is important for the observer to: record only the facts; record
every detail without omitting anything; not interpret what is observed; not record anything
not seen; use words that describe and not judge ¢enpret; and record facts in order.

Feedback from learner observation can be extremely valuable to the teacher in designing
and adjusting their assessment strategies particularly those being used formatively as well
as maintaining a positive learning eronment in their classroom.

3. DALOGURs an assessment technique

Thisoccursbetween the learner and the teacher and is an opportunity for the teacher to
understand the thinking processes of the learndr.can take the form of general
guestioning in class a personal interviewor one-on-one discussionor a smaklgroup
discussionlt is a valuable technique for revealing the depth of learner knowledge but as a
one-on-one activity, it is timeconsuming. Details can be recorded on Anecdotal Record
Steets.The quality of the teacher questions is vital to the success of this technique.
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In the classroom, teachers use questions to: \\j = <\\l

o= |\ |
q involve learners in the lesson; \l : D (;\ \D D"r
T LINEY23S € SHNYSNEQ GKIL| = I i
1 to manage and control the class; -,, ﬂe}\ B @ {&
i to reviewimportant content covered; and = } —’\\L %
¢ G2 aasaa tSINYSNaEQ \‘\\ t ’j aao

In order to be effective in these purposes, questions need to:

be clear and straightforwarih their language and construction;

follow a logical and appropriate sequence;

1 match learningargets in the degree of difficulty and their importance weighting i.e.
more difficult and important learning targets require more questions, of a more
probing nature and require more time to respond; and

1 involve the whole class. Care must be taken tabeé the learners who volunteer

= =

NE G+ y R

FyagSNR (2 ljdzSadAz2ya ¢gAGK (GK2aS GKIFd R2y(

well as the frontmore able learners with less adarnersetc.
Questions to avoid are:

1 those that are so opernded as to encourage g8sing;
1 those that provide choice between stated alternatives e.g. yes or no (as these do not
reveal much understanding and provide easy opportunities to guess at an answer);

f 0K2asS 0KFG WLz £t Q NBalLl2yasSa NI 0KSNI GKIy

St aSKé¢ ola (GKS&AS INB @I 3dzS | yR anbild K2 dzi
§ rhetorical questionsthaR2 Yy Qi RSYIF YR |y | yag SN

4. PERFORMANCE TA&SK

A performance task usually reque#e@an audience to be present to watch the learner.
Performance tasks are watlatched to assessing SKilarning Targetsand provide great
opportunities for authentic assessmeiiixamples of performance tasks are

oral presentations

practicaldemonstrations
enactments(dramatic displays);

debatesor panel discussions

audioor videoclips and

computer demonstrations or presentations.

= =4 4 4 -4 2
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Performance tasks can mimic rdié¢ work situations
andthe creative problemsolving applicable to the re
world. As performance tasks actively engage learn
they can be powerful motivators of learning
Assessmenttools such asrubrics ¢ holistic and
analytic; and performance lists arbestsuited to P \ 
assessing performance tasks. N

/Ajl/ /’/J)”
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5. CREATED PRODGSCT

Products ared I YLJ S& 2F fSFNYSNRa ¢62N)] GKIFG RSY2y
knowledge and understanding to create a tangible objed®roducts could be artworks,

papers, reports, essaysharts, posters, projects, portfolios, models and videos. Created
products €A &0 AYRSLISYyRSyiGfte 2F GKS tSINYySNDRa LS
O2yONB UGS S@PARSYOS 2F (KS f Ssuthasusdesg hdlid@ FA OA S
and analytic; performance lists and checklists are-sailed to assessing created pnacts.

A note on the portfolio as a created produgtthe word portfolio comes from the Latin

words portare which meanstb carryQand foglio which means'# sheet of papeR Thus a

portfolio refers to a collection of work sampleswvriting, documents, artwrks and artefacts

which can demonstrate quality of the work of the person. It is common in the art and

business world tonaintain a portfolio to showcase your range of skills and creativity. In the

classroom, a portfolio can have different functions. dhde used by the learner with the

teacher to collect and organise samples of work to monitor progress and show individual

growth. The main purposef thisis to engage the learner in evaluation of their own work

and for them to dentify their own strengths and weaknesses. Iniglgyuided process, the

responsibility for choosing samples of work shifts from the teacher to the learner and this

~ forges a partnership between the two in the pursuit of
fSENYSNRA LINBPINBaa Ay &SI NYyAyY

a formative assessment purpose. If the portfolio is part

| of a schoobased assessment that is serving a

summative purpose, then the portfolio must reflect the

f SFNYSNRa o0Said 62N} @ Ldi A& A

be clear about the purpose of the péotio in order for

" it to be valid and fair.
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G. Assessment Tools

Thesummaries thafollow are simplyto identify the different assessment tools. Each will be

discussed in more detail in the following chapter.

1. Marking Memorane (Memos)

A marking memorandum is an exemplar of a teatperfect solution. Marks are allocated to

I yaeSNA

TEST

NAME:

LINE A RSR
score for the assessmertiere is an example of a simple test:

YR GKS&$

DATE:

These are “open sentences”
waiting to be made true.

Which of these will make the sentence true?
Draw a circle around each number that will work.

8>C>4

9, 8%, 8 7%, 7, 6%, 6, 5%, 5

104 < 109 < [

190, 140, 110, 107, 100

1010 > T > 1001

1000, 2006, 999, 1007

3>6-8>0 1, 0, -1, -2, -3, -4
0>1>0 -5, 2, 107, 25, -2, 1%
O<%<% % % 1 2, % Y%w
..and itsmarking memorandum:
MEMO
PROBLEMS ANSWER OPTIONS MARKS
(+1 for correct)
(-1 forincorrect)
8>0>4 9, 8%, s@@@@@@ e
104 < 109 < O 107, 100 At
1010 > T > 1001 | 1000, 2006, 999, (1007) Vv
3>6-8>0 1,015 -z, Vv
0>1>0 5@@2@ VIS
OD<%<% % @1 2@ 6 VY

TOTAL= 20 marks

NE O2YLJ] NBR
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2. Anecdotal Recorsl

An anecdotal record is a written record of learner behaviour or performance on an
assessment task. It may focus on one targeted learner or a group or class of learners
performing a specific task. An anecdotalost can also be known as an observation record.

GRADE: 8 SUBJECT: Natural Sciences

TASK: Working in a Group

TERM:
ASSESSOR: DATE:
LEARNER Cooperating in a Group | Sharing Responsibilities Listening to Peers Managing Conflict

ADAMS, Julia

DLAMINI, Brian

MODISE, Sizwe

SEDIBE, Karabo

VAN ZYL, Dewald

3. Rating Scale

A rating scale is a very simple assessment tool made up of a list of assessment criteria and a
numbered rating scale for scoring each of these criteria.

BGRADE:1T i SUBJECT: Geography
_TASK:Air Pressure Practical B
NAME OF LEARNER: © T€RM: G
NAME OF ASSESSOR: |~~~ 0 1 =
CRITERIA ASSESSMENT

Explaining air pressure

0 1 2 3 4 5 6 ¥4
Explaining how air pressure is measured

0 1 2 3 4 5 6 7
Comparing measuringtools

0 1 2 3 4 5 6 T
Setting up a barometer

0 1 2 3 4 5 6 7
Handling a barometer

0 1 2 3 4 5 6 7
Measuring air pressure

0 1 2 3 4 5 6 7
Converting air pressure units

0 1 2 3 4 5 6 7

COMMENTS:
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4. Checkliss

A checklist is an assessment tool GRADE:S SUBJECT: Natural Siences
identifying criteria for assessment I::N:R””“E“ -
and two alternativdevelsof L — OATE:
achievement of these usually: Crtera et T
 cando/ Ol y Qi R2T e et
1 present/ absent or i e e scshe pclonty,
1 vyes/ no. [iieed e ke ety

| used the graduated cylinders precisely

| ordered objects correctly by weight

| ordered objects correctly by length

| ordered objects correctly by volume

SACHOHONCNHONCHHE)
DA EAKDAER R DR DRED

| explained by decisions clearly

General Comments

5. Performance List

A performance list is more sophisticatdthn a checklist because it includes a scdlievels
with descriptors. However the rating descriptds a particular leveare identical for each
of the different assessment criteria.

GRADE: 8 SUBJECT: NATURAL SCIENCES
TASK: Graphing Class Exercise
NAME OF LEARNER: TERM:
NAME OF ASSESSOR: DATE:
Assessment Criteria Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7 Leamere
Choosing graph type L goniary o
Choosing graph axes s Achi 4 i rdinees Achi Outs
Labelling graph axes An::f,ed Achi b4 Achi = &

Plotting a graph Achioved eeilacots -
Writing a summary of Not Elementary Moderate i itori o

a graph Achieved i Achil i A i A

COMMENTS:
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6. Rubrics

Rubricsare detailed assessment tools and because of this, provide the richest feedback.
A rubric includes specific level descriptors for achievemergawhlevel foreachcriterion.

Rubrics can banalyticwhere each criterion is identified and scored individuafylearner
assessed using an analytic tool is able to identify their strengths and weaknesses but not
necessarily know how they have performed on the overall t&skbrics can bénolistic

where performance on the whole task has been described for each Iavehlrner assessed

with this tool knows how well they have done over&lit does not know how they have
fared on individual components of the task.

Here are two examples of rubri¢gone analytic and one holistic for the same task.

PREPARED READING — ANALYTIC RUBRIC

TASK: Prepared Reading in Class
Name of Learner: | [ Term: |
Name of A | Date: |
A‘(‘::,‘l‘::"‘ Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7 L‘,_“::" *
Usually able to read
Attempts to aticulate texts with suitable Highly articulate,
) spproprately but | Adequie Dencr | g g coloue. | Good fuency: fhid, | fisent. Punctuation
Inacticulate: dekvery 5 some hesitation but 2 5
. ; _— teading is not : Interprets mostly accugate and syntax of even
ofiatitso prcng, | Ellementacy: wery consistently fhuid saople punctoaton unctuation and interpretation of the most complex
Fluency hesitant, muddled | hesitant, muddled but =i and syatax i3 usually L3 =P i P
¥ - X Frequent hesitation, 5 T | smtax readily but can syntax and sentences/ passages
at meanmg is comprehensible. correctly interpreted. ? 2 < 5
oot mterpretation stll expesience punctuation even in are accurately
sesiously obscured A g% Reading somerhat ;i
; : of some punctuation | 38 SOMIIY | difficulty with highly | complex passages. interpreted and
and spatax V8% | complex sentences fluentr delivered
passages.
~ - Appropuate eve-
= 5 ‘3:‘:‘“’“ 2 Eye-contactmade | Limited eve-contact | Adequate eve-contact | contact made with Good eye-contact | Constant, effective
yo-contact d";‘o‘;‘}‘;m‘t"d"“ dm“‘; only racely. made with audience. made audience throughout made. eve-contact made.
3 the reading.
Excellent projecton:
Very poos voice Limited voice Adequate voice Sppropcus M eonkiol ok wel
e s Bioiice ssection: sding'ss: | “pocection: siet ot | PRGOS madigE | ot | eadRablto.ccech
Voice B 2 Eejechon: g e audible to those at P : even the futhest
o maudible to those at | projection: frequently not consistently what is read can be oina Gatancs Bok well modulated and b ’
proy any distance. Words naudible. audible to those at heacd, though not cleady audible. mambes o
; 5 wolume can stll be ; audience.
are hard to discern. any distance. akeays cleark: .
! ; ’ mereased. Interpretative
sesponse.
Reading s boangand | .o oo~ Reading has some i
Audience aacloatos sapport Oaly aace | 0meats of colou interested and Audience attention is sodicics s Reading captivates
rapport audienge. ase toully moments of interest and vasiety but engaged for at least erally sustamed. interested and and defights the
PPO distracted and g ot | avdience anention is e af s S e " | focused throughout audience.
d gagems not sustained E
C
PREPARED READING — HOLISTIC RUBRIC
TASK: Prepared Reading in Class
Name of Learner: | [ Term: |
Name of Assessor: | | Date: |
Level 1 Level 2 Level 3 Level 4 Level 5 Level 6 Level 7
Leamer's
No Elementary Moderate Adequate Substantial Meri o ding Level
Achi Achi Achi Achi Achi Ack

Inarticulate: delrvery of

distance. Words are

Elementary: very

Attempts to arbculate

Adequate foency: some

Trvally able to read

projection: zeading is

attention is not
sustaned.

is read can be heard,

throughout the reading.

Audience attention is
genenlly sustamed.

Good Moency- fad,

Flighly actculate, fent

text is 50 jaring, hesitant, muddled but appropriately but hesitation but smple texts with suitable mostly accurate Punctuation and syntax
hesitant, muddled that comprehensible. readingis not punctuation and syatax | fluency and colour. interpretation of smtax | of even the most
meaning is secously Eye-contact made only | consistently fluid i3 usually correctly Interprets punctuaton and punctuation evenin | complex sentences,
obscured. razely. Frequent hesitation, mterpreted. Reading and syntax readily but complex passages. passages are accurately
No eye-contact is made | Poor voice ion: | poorinterp of h can stll exp Good eye-contact made. | mterpreted and fhoently
with audience frequently inaudible. some punctuation and | though. difficuley with highly Good projection:well | delivered.

throughout reading. Very kmited audience syntax. Adequate eye-contact complex sentences/ modulated and cleady Constant, effective eve-
Very poor voice capport. Only rare Limited eve-contact made. passages. audible. contact made.
projection: readng is moments of mterest and | made with audience. Adequate voice Appropnate eve-contact | Audience are interested | Excellent projection:
maudible to those at any | engagement. Limited voice projection: most of what | made with audience and focused throughout. | controls volume well

and is able to reach even

hard to discemn. notconsistentiy audible | though not akvars Appropsiate voice the fucthest members of
Reading is bonng and to those at any distance. | cleady. projection: reading is audience. Interpretative
monotonous - audience Reading has some Audience are mterested | audible to those at some response.

are totally distracted and moments of coloug and | and engaged foratleast | distance but vohime can Reading captivates and
uninterested. vagety but audience half of the tme. stll be increased. delights the audience.
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H. Methods of Assessment

This refers to how the assessment task is structured for completion and assessment. There
are two components to this: how the task is completed and how the task is assessed.

How the task is completed

1 By individual learners;

If the task $ completed by each individual learner then each learner produces their own
evidence of learning for assessment. There is no collaboration between learners and each
learner is responsible for their own work.

1 By a pair of learnerg

If the task is completed by a pair of learners then the responsibilities of the work are shared.
There is some collaboration required and edearner is responsible for their contribution

to the completed task as well as the completed work as a witd@ed learners can provide
effective peerto-peer tutoring if carefully monitored by the teacher.

1 By a group of learnerg

In this case, small groups of three to six learners work on an assessment task. Each group
member is accountable for his or her ovlearning and contribution to the group project.
These groups work effectively when all membeooperate with each other to complete

the task and learners learn from each other.

How the task is assessed
1 By the teacherg Teacher Assessmeiqt

The teache is the traditional assessor in most classrooms but there are a number of
different ways in which the teacher can act in this role

0«

T0KS GSIFOKSNJ raasSaasSa SIFOK Ay
collects their scores

 the teacher asseésSa S| OK AYRAGARdzZIf YSYOoSNNa O2yidNA
individual score for each learner

AGARdZ £ € S NJ
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are added together and the same total is allocated to all mersiloé the pair or group

1 the teacher scores the evidence of the task produced by a pair of learners or a group of
learners and allocates that same score to each member of the pair or group that
produced the work

1 the teacher scores the evidence of the tgsoduced by a pair or a group of learners,
multiplies that total by the number of learners in the grqugnd gives that total score
back to the members of the group for negotiation andalcation (includes peer
assessment)

1 By the individual learnex Self Assessmenrg

Selfassessment gives learners a sense of ownership and responsibility for their learning.
Selfassessment can take a number of forms:

1 the learner assesses their own individual performance on a task. This may be used to
develop seHassessment skills by comparing it with a teacher assessment of the same
task

1 the learner assesses their own contribution in a group activity. This can be aisedus
a learner on their participation in the group, their contributions and collaborative efforts.

It can also be used to improve sadsessment skills by comparing it with peer
assessment by the other group members

9 By Peerg; Peer Assessmerg

Peerassessment is used when learners work in pairs or small groups on cooperative tasks.
Peerassessment involves each learner in the group scoring their fellow members and can
take a number of different forms:

1 each member of the group scores the whole groua @ll members receive the average
score from thesg

TSFOK YSY0SNI a02NBa GKS 20KSNJ YSYOSNRQ O2vyi
receives the average of these individual scores

1 the teacher scores the completed product or performance and providesbfeadto the
group on the strengths and weaknesses of what they produced. This score is multiplied
by the number of members in the group and the total score is distributed amongst the
members of the group. Each learner has to justify their own contribugiod negotiate
their share of the score

1 By the Groupg Group Assessmeng

Group assessment can be used when learners work individually, in pairs or in groups. The
score for each learner is decided by the group and it can take a number of forms:
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1 each learer presents their work to the group and the score is decided on by the group
either by averaging all the individual scores or by consensus. Hand heldcsedse(or
electronic clicker systems) can simplify the process in the case of the latter

1 each pairor small group of learners presents their work to the class group and the score
is decided on by the class group either by averaging all the individual scores or by
consensus. Hantdeld score cards (or electronic clicker systems) can simplify the process
in the case of the latter

When using pairings or groups of learners in learning and assessment activities it is
important that there is a particular purpose in this. Working with a partner or in a group
rather than individually must bgustifiable as an gtimal practiceand should encompass a
chosen learning target. Pairing and groups can be randomly composed or chosen by the
learners or chosen by the teacher using criteria such as knowdedged (mixed), ability
(same or mixed), or interests (same, coempkntary or diverse). Again, the choice of group
composition should béy designto accomplish a particular learning and/or assessment
goal.

l. Principles of Assessment

1. Fairness

Assessment must be fair. Most learners have a -delleloped sense of fairness. To
maintain faith in the assessment process, the assessor and the assessment must be seen to
be fair. Fairness incorporates a number of factors. It must be appropriate fdeéneers in

terms of their age, development and experience. It must bebiased andnon-
discriminatory against any learners in terms of their gender, race, culture, religion,
geographic and socieconomic circumstances. It must be reasonable in terms ef th
evidence to be producedsufficient time to produce this, support required etc. A fair
assessment is one which provides all learners an equal opportunity to achieve. The
assessment strategy must match the methods used in learning and teaching.

2. Transparency

Assessment must be transparent. The learner must know before the assessment what
evidence must be produced, why it is being assessed, and how it will be assessed. In this
way a learner can take some responsibility for their own learning asmdl loe held
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accountable for their learning progress. In the same way, the teacher is also accountable for
the assessment process.

3. Validity

The most important principle for assessment is validity. If an assessment lacks validity, then

it is not a succesul assessment. A valid assessment is one which actually measures what it

sets out to measure. For example, does an assessment of laboratory skills actually measure
these or does isimplymeasure reading ability and ability to follow instructions. A teac

uses their professional judgement to determine whether their assessment is valid or not.

4. Alignment to Curriculum

Assessment must be aligned to curriculum. In South Africa, curriculum policy is presented in

the Curriculum and Assessment Policy Stagat (CAPS) for each Grade and each Subject. In
GSN¥ya 2F GKAA LRfAOeX laaSaavYSyl aKz2dzkz R 06S 6
Gl O2yGAydz2dza YR LXIYYSR LINRPOSaaé¢ X aO2VYLI
of requirements in edt Grade and Subject are available in the appropriate CAPS document.

5. Alignment to Teaching Practice

Assessment must be aligned to teaching practice. As assessment should be embedded in
classroom practice, so methods of assessment should correlate wathaus of teaching

and learning. This is to ensure other principles such as fairness, transparency and validity.
Assessment results can redirect and adapt teaching practice to best reach learning targets.

6. Alignment to Learning Targets

Assessment mustebaligred to learning targets. In fact, identifying learning targets is the
starting point of assessment strategy design. Assessment must measure achievement of the
identified learning targets.

7. Authenticity

l dz KSYGAO YSIya WNEdntpwdes ogporturdiéskids iaimer©to isd a S a &
information and skills in realistic situations. It engages learners in tasks that simulate life
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experiences. An assessment should be authentic in both the evidence which is produced
and the level of performate achieved. Authenticity provides relevance for learners and
creates interest and motivation.

8. Engagement

Assessment needs to be engaging. Learners who are engaged in the assessment, see the
relevance of what they are doing and the value in it. Thisgle goes handh-hand with
authenticity and keeps learner interest up and motivates learners to succeed.

9. Practicality

A highquality assessment must be practical. The information obtained from the assessment
must be worth the resources and the tinmequired to obtain it. Factors to weigh up when
designing the assessment are: teacher familiarity with the assessment methods, techniques
and tools; time for learners to complete the assessment; the complexity of administering
the assessment; the ease sforing and the ease of interpretation of the results.

10. Variety

Assessment strategies should be varied: formal and informal; in timingl€praing, mid
learning and postearning); different purposes (baseline, formative diagnostic,
developmental,consolidative, summative); different methods (teactamsessment, self
assessment, peeassessment, groupssessment); techniques (tests and examinations,
observations and dialogue, performance tasks and created products); and tools (marking
memoranda, anedotal records, checklists, rating scales, performance lists and rubrics
holistic and aalytic). Variety in assessment strategies results in more reliable overall
assessment.

11. Reliability

A reliable assessment is one which will yield the same resuien repeated under the

same circumstances. Reliability is concerned with consistency, stability and dependability of
scores. There is always a degree of error in any assessifettiere is little error, reliability

is high but much error results in loveliability. A reliable assessment shows consistency
across assessors, over time, or different versions of the same assessment. Reliability is thus
only evident over time and with repeated assessments.
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J. Putting it all together in a Plan

These vital dasions made during the design process can be recorded in a Teacher
Assessment Task Plan. Such a plan can serve as lesson preparation and can be shared with

other teachers who could use the same assessment tasks with their learners.

Here is an example of Beacher Assessment Task Plan.

Assessment Plan

Class: Grade 3A
Grade:

When will the assessment be used?

o pre-leaming
o mid-learning
ol post-learning

Description of the assessment task:

Teacher:
Subject: Home Language
Topic:

Term:

Date: 31 May 2011

Leamners will perform an oral presentation at the end of
the leaming activity to share with the rest of the class
what they have leamt. Their presentation will consolidate
their own knowledge and understanding of their topic
too.

What is the assessment purpose?
baseline

diagnostic
developmental
consolidative
summative

oROO0O

Learners will present a summary of what they have leamt about their topic. Each learner will speak for one minute with the intention of sharing what they have

learnt with the rest of the class.

]

What are the criteria for assessment?

Using language imaginatively

Varying voice volume and pitch

Using expression and gestures when speaking
Using visual aids in presentations

Engaging listeners

What learning targets will be assessed?

knowledge reasoning skill product dispositional
target target target target target
Use language imaginatively a a [m] [m]
Vary voice volume and pitch [u] [m] [m] [u]
Use expression and gestures when speaking [m] [m] [m] [m]
Use visual aids in presentations ] u] o] O [m]
Engage listeners O [m] [5] a =]

What assessment technique will be used?

performance task
created product

a test: selected-response

a test: constructed response
a observation

m] dialogue

=

]

Who will conduct assessment?

teacher
[m} self
o peer
[m} group

Checklist of assessment principles to consider:
Is it fair?

Is it fransparent?

Is it valid?

Is it reliable?

Is it aligned with curriculum?
Is it aligned with teaching?
Is it aligned with leaming?2

Is it sufficient2

Is it authentic?

1s it practical2

Is it engaging?

EEREEEARNORER

Leamers will perform an oral presentation on their topic for
assessment using an analytic rubric.

What assessment tool will be used?
marking memo
anecdotal record
checklist

rating scale
performance list
rubric: analytic

rubric: holistic

oROoOoooag

Leamers will work individually fo prepare a one-minute oral presentafion on their particular topic. They will present their
talk to the rest of the class. The teacher will assess each leamer's performance individually.

What instruction is needed in teaching/lesson plan?

See Lesson Plan
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CHAPTER 2
More About Assessment Tools

Different assessment tools are best suited to different learning targets.

Learning Target Assessment Tool

Knowledge & Simple Understanding A
Learning Targets

Reasoning & Deep Understanding A
Learning Targets

™

Skill Learning Targets A
A
A
A
A
Product Learning Targets A
A
A
A
Dispositional Learning Targets A
A
A
A

selectedresponse or constructetesponse test with
marking memorandum

constructedresponse test with analytic rubric

constructedresponse test with marking memorandur
constructedresponse test witlanalytic rubric

anecdotal record from dialogue

analytic rubric
performance list
rating scale
checklist

anecdotal record from observation

analytic or holistic rubric
performance list
rating scale

checklist

rating scale
performance list
checklist

analytic rubric
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A. Tests & Memos

A test is a formal assessment usually performed by a learner as a pen and paper activity
although it may be administered orally or via new technoletigker systemslt is usually
used in conjunction with a marking memorandum as the assessment tool.

Tests can be of two typeselectedresponse or constructedesponse.

Here is an example of a siepselectedresponsdest;
TEST

NAME: DATE:

These are “open sentences”
waiting to be made true.

Which of these will make the sentence true?
Draw a circle around each number that will work.

8§>0>4 9, 84 8, 7%, 7, 6%, 6, 5%, S

104 < 109 < [ 190, 140, 110, 107, 100

1010 > T > 1001 1000, 2006, 999, 1007

3>6-8>0 1, 0, -1, -2, -3, -4
C>1>0 -5, 2, 107, 25, -2, 1%
O<%<¥% %, %, 1, 2, %, %

X Iy Rcorke@pondingnemo.

MEMO
PROBLEMS ANSWER OPTIONS MARKS
(+1 for correct)
(-1 forincorrect)
8>0>4 9, 8%, 8@@@@@@ AL LA
104 < 109 < O @ 107, 100 %
1010 > 0 > 1001 | 1000, 2006, 999, Vv
3>6-8>0 1, 0, -1,-2, vV
0>1>0 s@@z@ VY
O<%<% %,@1, 2,@ VvV

TOTAL= 20 marks
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Here is an example of a constructegsponse tesand memo.

INSIDE THE ATOM
REVISION TEST

Consider the following diagram of models of two atoms, X and Y.

Key

& proton
QO neutron
@ electron

1. How many electrons 2. How many protons

a) does atom X have ?
b) does atom Y have ?
(2 marks)

3. How many neutrons
a) does atom X have ?
b) does atom Y have ?
(2 marks)

5. What is the mass number
a) for atom X ?
b) for atom Y ?

a) does atom X have ?
b) does atom Y have ?

(2 marks)
4. What is the atomic number
a) foratom X ?
b) foratomY ?
(2 marks)

6. How can you tell that atoms
X and Y are isotopes ?
(2 marks)

(2 marks)

7. Write a clear and concise paragraph in which you critically comment on the model
of the atom illustrated above.

(8 marks)
TOTAL = 20 marks
INSIDE THE ATOM
REVISION TEST MEMO
l.a)6v 2.a)6 vV 3.a)6 v 4.a)6 v 5.a)12v
b) 6 v b) 6 v b)7 v b)6 v b)13 v

6. They have the same number of protons (v') but a different number of neutrons (v)
thus the are the same type of atom but with different atomic masses.

7. These diagrams represent a model not the real thing. A model is used for a particular
reason to simply represent something that is in reality very complex. Every model has
its limitations. These are the following limitations of this model:

e The nucleus is represented as a circle with nucleons embedded in it. This implies that
there is some other substance holding the nucleons together. The nucleons are
actually held to each other by the strong nuclear force and this ‘clump’ of nucleons is
the nucleus. (vV'v)

e The electrons are represented as a little smaller than the nucleons when they are
actually two thousand times smaller. (v'v)

e The electrons are drawn in shells representing energy levels. This is simplified, as in
reality they occupy orbitals — 3-dimensional spaces of different shapes for 95% of
the time. These orbitals are within the confines of the energy levels and each
electron’s position and speed cannot both be determined at any time. (v'v)

e The proportion of the atom is incorrect. If the nucleus were the size of a pea in the
centre of a world-class stadium field, some electrons would be found in the last rows
of seats in the stadium. Thus the atom is mainly empty space with a tiny, dense
nucleus in the centre. (V')

TOTAL = 20 marks
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All tests and memoranda need to be carefully designed and structured to cover all aspects
of the topic being tested, appropriate to their importance and graded levels of performance
achievable.

A marking memorandum is an exemplar of a teatperfect solution. Marks are allocated to
FyasgSNER LINRPJARSR YR GKS&aS IINB O2YLI NBR GAGF
score for the assessment.

In the planning and design of a test and marking memorandum, a Test Blueprint can be
used.

A Test Blueprint is a weighting grid for test construction and analysis. It ensures that topic
areas and test objectives are weighted according to their importahidakes class time on
topic into consideration and balances levels of question difficulty to create a balanced and
effective test.

Here is an example of a test blueprint:

Low Difficulty Medium Difficulty | High Difficulty TOTAL
Level Level Level
Contert Area 1 25%
Content Area 2 25%
Content Area 3 25%
Content Area 4 25%
TOTAL % 35% 50% 15% GRAND TOTAL =
100%

Low Difficulty Level = Remembering & Comprehending
Retrieving, recognising amdcalling relevant knowledge and constructing meaning from
information through classifying, inferring, summarising, interpreting and explaining.

Medium Difficulty Level = Applying & Analysing

Implementing a procedure or process to a question and brepkiaterial into constituent
parts, determining how the parts relate to one another and to an overall structure or
purpose through differentiating, organizing, and attributing.

High Difficulty Level = Evaluating & Creating

Making judgments based on critarand standards through checking and critiquing and
putting elements together to form a coherent or functional whole; reorganizing elements
into a new pattern or structure through generating, planning, or producing.
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An effective teacher will be continusly evaluating their own teaching as well as their
f SINYSNEQ €SENYyAy3Id t NI 2F aasSaaiayd 2ySQa
the decisions made, the techniques chosen and the assessment tools created.

The following is a mettool (asgssment tool to assesan assessment tool)t can beused
to evaluatea created assessmeriest and memoin order to constantly develop, improve
and enhance teaching practice.

TEST & MEMO EVALUATION CHECKLIST

My created TEST & MEMO:

1.X &K2ga eanfdr kKnowg® A
2.X aKz2ga ¢KFOG L 0 dzZ3KidK A
od X Aély titeér h $e@tibi to learning and teaching? A

4.X dzaSa FLIINBLINREFGS ljdzSadAaz2y F2N¥I Gak

5 X dzaSa Of SI NE dzyRSNREGFIYRIo6tS yR SEAJX Iyl G2l

6.X A a wéightadNid reflect importance of different content components? A
7.X Aad OFNBTFdzfe gSAIKGSR G2 NBFE SO0 RAFFSNBY
8.X lfft26a AdzZFFAOASYG GAYS FT2NJ O2YLX SAA2YK

9.X (Sadta QOrfda oftS (y2s6ft &&E§? 2N a1 AffAd ySSRSR

10X GSada @lrfdzofS (y2ohfyRasng2N ajArAffA ySSRS
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